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	Abstract
This study aims to describe the leadership style of the madrasah principal from a psychological perspective on teacher performance. This research uses a qualitative approach with a descriptive method through observation, interviews, and documentation techniques. The results show that the principal applies an authoritarian and centralized leadership style characterized by centralized decision-making, strict supervision, and strong discipline enforcement for teachers in both academic and non-academic activities. Teachers are required to comply with all established policies, such as punctuality, completeness of teaching administration, and active participation in school activities. Violations of rules are sanctioned with warnings and written reprimands. This leadership style has an impact on improving teacher discipline and performance, but it also limits participation and communication opportunities. Therefore, it can be concluded that the principal’s leadership style is fairly effective in improving teacher performance, although it needs to be balanced with a more communicative and humanistic approach.
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	Abstrak
Penelitian ini bertujuan untuk mendeskripsikan gaya kepemimpinan kepala madrasah dalam perspektif psikologi terhadap kinerja guru di madrasah. Penelitian ini menggunakan pendekatan kualitatif dengan metode deskriptif melalui teknik observasi, wawancara, dan dokumentasi. Hasil penelitian menunjukkan bahwa kepala madrasah menerapkan gaya kepemimpinan otoriter dan sentralistik yang ditandai dengan pengambilan keputusan yang terpusat, pengawasan ketat, serta penegakan disiplin yang tinggi terhadap guru, baik dalam kegiatan akademik maupun nonakademik. Guru diwajibkan mematuhi seluruh kebijakan yang telah ditetapkan, seperti kedisiplinan waktu, kelengkapan administrasi pembelajaran, dan keaktifan dalam kegiatan madrasah. Pelanggaran terhadap aturan diberikan sanksi berupa teguran hingga surat peringatan. Gaya kepemimpinan ini berdampak pada peningkatan kedisiplinan dan kinerja guru, namun juga menimbulkan keterbatasan ruang partisipasi dan komunikasi. Dengan demikian, dapat disimpulkan bahwa gaya kepemimpinan kepala madrasah cukup efektif dalam meningkatkan kinerja guru, meskipun perlu diimbangi dengan pendekatan yang lebih komunikatif dan humanis.
Kata kunci: gaya kepemimpinan, kepala madrasah, kinerja guru, motivasi kerja.
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Introduction
Education is one of the important aspects in nation building because through education will create quality human resources, character, and able to face the Times. The progress of a country is determined not only by the wealth of natural resources, but also by the quality of its human resources. In the context of National Education, madrasah has a strategic role as an Islamic educational institution that not only serves to provide knowledge, but also instill religious, moral, and social values to students. Therefore, improving the quality of education in the madrasah is a very important demand so that the madrasah is able to produce graduates who excel academically and spiritually. 
Efforts to improve the quality of education in madrasah influenced by various factors, one of which is the quality of leadership of the head of madrasah. The head of the madrasah is an educational leader who has a great responsibility in managing all components of education in the madrasah environment. The head of the madrasah is not only in charge of carrying out administrative functions, but also acts as an educator, manager, supervisor, leader, innovator, and motivator in improving the quality of Education. The success of a madrasah in achieving the vision and goals of education is strongly influenced by the ability of the head of the madrasah in managing human resources, especially teachers as the main executor of the learning process. 
Leadership style is a pattern of behaviour that a leader uses in influencing, directing, and guiding his subordinates to achieve organizational goals. In the world of education, the leadership style of the head of the madrasah largely determines the creation of a conducive working atmosphere, harmonious working relationships, and increased professionalism of teachers. The head of madrasah who is able to apply an effective leadership style will be easier to build good communication with teachers, provide work motivation, and create a positive work culture in the madrasah environment. 
In practice, each head of madrasah has a different leadership style according to the character, experience, and conditions of the work environment he leads. There are principals who apply a Democratic leadership style by involving teachers in decision- making, there are those who apply an authoritarian leadership style with full dominance of the leadership, and there are those who apply a transformational leadership style that emphasizes inspiration, motivation, and development of teacher potential. These differences in leadership styles certainly have a different effect on teacher performance. 
The effective leadership style of the head of madrasah is able to increase motivation, discipline, creativity, and responsibility of teachers in carrying out their duties. The head of madrasah who is able to provide attention, appreciation, direction, and support to teachers will create high morale so that teachers are encouraged to improve the quality of learning. Conversely, a less appropriate leadership style can lead to low work motivation of teachers, weak work discipline, lack of learning innovation, and decreased quality of education in madrasahs. 
Phenomena that occur in the field indicate that there are still various problems related to the performance of teachers in madrasah. Some teachers still Show Low work discipline, lack of maximum in preparing learning tools, lack of innovation in the use of learning methods and media, and low motivation in improving professional competence. In addition, there are still teachers who carry out their duties only to fulfill administrative obligations without efforts to develop optimal learning quality. This problem is certainly a serious challenge in efforts to improve the quality of education in madrasah. 
The problem of low teacher performance cannot be separated from the role of the head of the madrasah as an educational leader. Principals who are less able to build communication, provide motivation, and create a harmonious working relationship will have an impact on the low morale of teachers. Conversely, the head of a madrasah who has good leadership skills will be able to create a comfortable and conducive working atmosphere so that teachers feel valued, cared for, and motivated to improve the quality of their work. 
Principals who apply transformational leadership styles tend to be able to have a positive influence on improving teacher performance. Transformational leadership style emphasizes the ability of leaders to provide inspiration, motivation, individual attention, and intellectual stimulation to subordinates. Through this leadership style, teachers will feel valued and supported to continue to grow so as to improve professionalism and quality of learning. Research conducted by Wahyu Hidayat et al. showed that the transformational leadership of the head of madrasah has a significant influence on improving teacher performance because it is able to create a conducive work environment, increase motivation, and encourage innovation and creativity of teachers in learning (Hidayat et al., 2024).
Several previous studies have shown that the leadership style of the head of madrasah has a close relationship with improving teacher performance. Research conducted by Mardan Erwinsyah found that transformational, transactional, and Democratic leadership styles of madrasah principals have a positive impact on improving teacher performance through effective communication, work motivation, professional coaching, and collaborative problem solving (Erwinsyah et al., 2024). Other studies have also shown that the leadership of the head of the madrasah and the climate of the madrasah together have a significant effect on teacher performance (Hilma Utami Amalia et al., 2024).
In addition to leadership style, academic supervision carried out by the head of the madrasah is also an important factor in improving teacher performance. Academic supervision carried out in a planned and continuous manner can help teachers improve the quality of learning and improve their professional competence. The head of madrasah who actively conducts coaching, evaluation, and mentoring of teachers will more easily improve the quality of education in madrasah. Recent research has shown that academic supervision of madrasah principals has a positive impact on improving pedagogical competence, work motivation, and teacher performance (Sarbanun, 2024).
On the other hand, the current state of Education also shows that improving the quality of education is not enough to be done only through improving curricula and infrastructure, but also must be accompanied by improving the quality of Educational Leadership. The head of madrasah needs to have managerial skills, interpersonal communication, and the ability to motivate teachers to create a professional and productive work culture. Madrasah principals who are able to be role models, inspirers, and motivators will be easier to build teacher commitment in improving the quality of learning. 
Based on the description, it can be understood that the leadership style of the head of the madrasah has a very important role in improving teacher performance. The head of the madrasah as an educational leader must be able to apply a leadership style that is in accordance with the conditions and needs of the madrasah in order to create a conducive working atmosphere, increase teacher motivation, and encourage teacher professionalism. Good teacher performance will ultimately have an impact on improving the quality of learning and the quality of education in madrasah as a whole. Therefore, research on "leadership style of the head of Madrasah in improving teacher performance" is important to do in order to determine how the leadership style applied by the head of madrasah in improving the quality of work of teachers. This study is expected to provide theoretical contributions in the development of Islamic education management science, especially related to educational leadership, as well as provide practical contributions to the head of the madrasah in applying effective leadership style to improve teacher performance and quality of education in the madrasah.

Research Methods
This study uses a qualitative approach with the type of case study that aims to describe the leadership style of the head of the madrasah in a psychological perspective on improving the performance of teachers in MI Nurul Huda 2 Mojokerto City. The research location was chosen purposively because it was considered relevant to the focus of the study. The subjects of the study consisted of the head of madrasah, teachers, and educational personnel who were selected based on the relevance and understanding of the research problem. Data collection technique is done through observation, interview, and documentation. 
Observation is used to see directly the leadership pattern of the head of madrasah and work interaction in the madrasah environment, interviews are used to explore information related to the psychological condition of teachers and leadership style of the head of madrasah, while documentation is used to complete data such as organizational structure and work program of madrasah. With this method, it is expected that the study can provide a clear and in-depth picture of the influence of the leadership style of the head of the madrasah on teacher performance in a psychological perspective.
Findings
Based on the collection of data obtained through observation, interviews, and documentation on the object, it was found that some of the main findings of the leadership style of the head of the madrasah several things affect the behavior of the teacher's discipline in carrying out their duties at school. 
Findings in the field indicate that the head of madrasah applies a leadership style that tends to be authoritarian and centralized in managing educational institutions and improving teacher performance. This leadership style is evident from the various policies made directly by the head of the madrasah without involving the teacher fully in the decision-making process. The head of the madrasah holds the main control over all activities that take place in the madrasah, both related to academic and non-academic fields. All teachers are required to follow the rules that have been set as a form of effort to create work discipline, organizational order, and improve the quality of education in the madrasah environment. 
In the academic field, the head of the madrasah pays great attention to the discipline of the teacher in the performance of his professional duties. Teachers are required to attend on time before learning activities begin, carry out regular attendance, and prepare complete learning administration such as teaching tools, modules, lesson plans, teaching journals, and student learning outcomes assessments. The head of madrasah also directly supervises the learning process in the classroom through academic supervision activities. This shows the control of the leader over his subordinates in order to ensure that all tasks are carried out according to predetermined standards. 
In addition, the head of the madrasah also emphasized discipline in the implementation of non- academic activities. Teachers are required to actively participate in all madrasah activities such as regular meetings, religious activities, Islamic holidays, extracurricular activities, to cooperation activities with the surrounding community. The presence of teachers in every activity is an indicator of loyalty and responsibility to the institution. The head of the madrasah considers that the involvement of teachers in non-academic activities is an important part in building the image and cohesiveness of the madrasah. Therefore, teachers who are absent for no apparent reason will be given a reprimand as well as an evaluation of their performance. 
From the perspective of Leadership Psychology, the leadership style of the head of the madrasah shows the characteristics of authoritarian leadership oriented to power and control of the organization. The head of the madrasah has a dominant position in determining policies, distribution of tasks, and evaluation of teacher performance. Teachers tend to be policy implementers without having a wide space to provide opinions or input. The communication process takes place more one-way, where the head of the madrasah gives instructions that must be executed by the entire teacher. In some situations, the head of the madrasah also takes decisions quickly without going through joint deliberation because it is considered more effective in maintaining the stability and discipline of the institution. 
The centralistic leadership style applied can be seen from the centralization of all decisions on the head of the madrasah. Each program, activity, or rule must obtain direct approval from the leadership before it is implemented. Teachers have limited authority in determining classroom policies and school activities. Even in the implementation of certain activities, the head of the madrasah determines in detail the implementation mechanism, the distribution of tasks, and the targets that must be achieved by the teacher. This condition shows that the head of the madrasah seeks to maintain full control over the running of the organization so that the entire program can run according to the vision and goals of the madrasah. 
In the application of discipline, the head of the madrasah applies a strict supervision system to all teacher activities. The attendance of teachers is monitored daily through absenteeism, while the performance of administrative tasks is checked periodically. The head of the madrasah also evaluates the teacher's discipline through daily reports and direct monitoring in the madrasah environment. Teachers who demonstrate a high level of discipline will get appreciation in the form of additional trust in managing certain activities. On the contrary, teachers who violate the rules will be given a reprimand up to administrative sanctions. One form of application of discipline found in the field is the provision of warning letters to teachers who violate madrasah policies. The violations include late attendance, absence without information, negligence in completing the administration of learning, lack of active participation in madrasah activities, to violations of established rules. Warning letters are given gradually according to the level of violations committed. At an early stage, the teacher will be given a verbal reprimand as a form of coaching. However, if the violation is repeated, the head of the madrasah will give a written warning letter as a form of decisive action to improve teacher discipline. 
From the psychological side, the application of authoritarian leadership style has a diverse impact on teachers. Some teachers feel motivated to increase discipline and responsibility because of the strict supervision of the head of the madrasah. Teachers become more orderly in carrying out tasks, completing administration on time, and maintaining attendance and professionalism while in the madrasah environment. These conditions have a positive impact on increasing the effectiveness of work and the regularity of the implementation of educational programs in madrasahs. 
However, some teachers also revealed the existence of psychological pressure due to leadership patterns that are too dominant. Teachers feel less freedom in conveying ideas, innovations, and criticism of the policies implemented. This situation causes some teachers to only carry out their duties based on the instructions of the leadership without having optimally developed creativity. In addition, communication that tends to be one-way makes the relationship between the head of the madrasah and the teacher more formal and rigid. Some teachers are worried about making mistakes because of strict sanctions against any violation of the rules. 
However, in general, the leadership style applied by the head of the madrasah is considered quite effective in maintaining organizational stability and improving teacher discipline. The head of madrasah managed to create an orderly, orderly, and achievement-oriented work culture of the institution. All madrasah programs can run on schedule because of the strong supervision and control of the leadership. Thus, the authoritarian and centralized leadership style applied by the head of the madrasah has contributed to improving teacher performance, although on the other hand, it needs to be balanced with a more communicative psychological approach in order to create a harmonious working relationship and a more conducive working atmosphere in the madrasah environment.
Discussion
The results showed that the leadership style of the head of the madrasah has a strong influence on improving the performance of teachers, especially in aspects of discipline and work responsibilities. Based on the findings in the field, the head of the madrasah applies an authoritarian leadership style characterized by strict supervision, centralized decision-making, and emphasis on teacher compliance with all established rules. In the perspective of leadership psychology, authoritarian style is a leadership style that places the leader as the center of organizational control so that subordinates have limited space in giving opinions and making decisions. This condition is seen in the policy of the head of the madrasah which requires all teachers to comply with academic and non-academic rules in a disciplined manner in order to achieve the goals of educational institutions (Maulina, 2023). 
On the academic aspect, the head of madrasah emphasized the importance of teacher discipline in carrying out learning tasks. Teachers are required to attend on time, arrange a complete learning administration, follow academic supervision, and run the learning process in accordance with applicable regulations. The head of the madrasah also conducts direct monitoring of teaching and learning activities to ensure that teachers carry out their duties professionally. From the point of view of Organizational Psychology, close supervision can shape disciplinary behaviour and increase work responsibility because teachers feel they have an obligation to meet the standards set by the leadership. This is in line with research that explains that principal leadership has a significant effect on improving teacher performance and work discipline in the school environment (Irfiana & Siswanto, 2024).
In addition to academic activities, the head of the madrasah also emphasizes the involvement of teachers in non-academic activities. Teachers are required to attend regular meetings, religious activities, social activities, extracurricular activities, until the commemoration of Islamic holidays. The participation of teachers in all madrasah activities is seen as a form of loyalty and commitment to the institution. In the perspective of leadership psychology, such a leadership style indicates the presence of a control orientation and the formation of a strong organizational culture. The head of madrasah tries to create an orderly and structured working environment so that all madrasah programs run according to the vision and goals of the institution. These conditions indicate that the head of the madrasah not only acts as an educational administrator, but also as a controller of organizational behavior in the madrasah (Saputra et al., 2024).
The centralistic leadership style adopted by the madrasah principal is evident in the concentration of all policies and decisions in the hands of the principal. Teachers have limited authority to determine programs or express opinions because all major decisions are made directly by the principal. Communication tends to be one-way, with teachers receiving instructions rather than being involved in the deliberation process. Psychologically, this leadership style can create organizational order and accelerate decision-making; however, it may also affect teachers’ emotional well-being due to a lack of opportunities for participation within the organization. Research on school principals’ leadership styles indicates that overly dominant leadership can enhance discipline but also has the potential to impose psychological pressure on subordinates if not balanced by effective interpersonal communication (Maulina, 2023).
The imposition of sanctions in the form of warning letters to teachers who violate policies is also an important aspect of a madrasah principal’s leadership. Teachers who arrive late, fail to participate in madrasah activities, or neglect to complete instructional paperwork will receive reprimands up to written warning letters. From a behavioral psychology perspective, the imposition of sanctions is a form of negative reinforcement aimed at fostering disciplined behavior and compliance with organizational rules. The imposition of such sanctions is considered effective in improving teacher discipline because teachers become more cautious in carrying out their duties and responsibilities. Research on teacher work discipline indicates that the enforcement of strict and consistent rules can enhance work responsibility as well as the effectiveness of teachers’ task performance at school (Irfiana & Siswanto, 2024). 
However, research findings also indicate that an authoritarian leadership style has varying psychological impacts on individual teachers. Some teachers feel motivated to work more disciplined due to the strict supervision and evaluation by the madrasah principal. However, some teachers feel uncomfortable due to limitations in expressing ideas, creativity, or criticism regarding leadership policies. This situation results in communication between the principal and teachers tending to be formal and inflexible. In educational psychology, closed interpersonal relationships can affect teachers’ intrinsic motivation to work. Therefore, although an authoritarian leadership style can enhance discipline, the madrasah principal still needs to develop a more communicative and participatory approach to foster a harmonious and conducive work environment within the madrasah (Saputra et al., 2024).
Based on this discussion, it can be understood that the leadership style of madrasah principals, from a psychological perspective, has a significant influence on teacher performance. Authoritarian and centralized leadership has been proven to enhance discipline, work orderliness, and teachers’ compliance with madrasah regulations. However, the application of such leadership styles must be balanced with more humanistic communication and the provision of opportunities for teacher participation to avoid causing excessive psychological pressure. Thus, a balance between firmness and interpersonal approaches is a crucial factor in creating effective leadership within the madrasah environment (Irfiana & Siswanto, 2024)
The results of the research on the school principal’s leadership style can be summarized as follows:
Tabel 1: Leadership Style of The Head of Madrasah
	Aspect
	Findings in the field

	Style
leadership
	The head of the madrasah applies an authoritarian and centralistic style with full control over all madrasah activities

	Decision
involvement
	Decision-making is centered on the head of the madrasah without full
of teachers in deliberations.

	Academic Field Teachers
	must be disciplined in attendance, complete teaching administration (lesson plans,
modules, journals), and participate in supervision by the head of the madrasah.

	Nonacademic field
	teachers must be active in meetings, religious activities, extracurricular, and
social activities of the madrasah

	Communication
patterns
	Communication tends to be one-way from the head of the madrasah to teachers in the form of instructions

	Supervision
	Strict supervision through attendance, direct monitoring, and
regular evaluation of teacher performance.

	Disciplinary
system
	Violations such as being late, absent, or not completing administration are
reprimanded to sanctions

	Sanction
	Warnings are given progressively (oral → written).

	Positive impact
	Improve discipline, responsibility, work order, and the effectiveness of implementing madrasah programs..

	Psychological
impact
	Some teachers feel pressured, have limited room to express opinions, and restricted in innovation..

	General conclusion
	Effective leadership improves teacher performance, but a more
communicative and humanist approach is needed


Conclusion
Based on the study discussions, it can be concluded that the principal’s leadership style in psychology perspective tends to be authoritarian and centralized, characterized by dominance in decision-making by the principal, strict supervision, and firm enforcement of rules for all teachers. This leadership style is applied in both academic and non-academic activities with the main goal of increasing discipline, responsibility, and teacher performance in the madrasah environment. Policy implementations such as time discipline obligations, completion of learning administration, activeness in madrasah activities, and sanctions in the form of warning letters for rule violators indicate a strong supervisory system from the superior over subordinates. In general, this leadership style has proven able to create organizational order and improve teacher work effectiveness, but it also limits space for participation and communication, affecting the psychological aspect of teachers. Therefore, although authoritarian and centralized leadership is effective in maintaining discipline, a balance with a more humane and communicative approach is still needed to create a more harmonious work atmosphere and to optimally support teachers’ professional development.
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